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Queries on Well Being 

I. The School Atmosphere/Climate: 
1. How do we diagnose the state of WB in the school? How do we diagnose lack of it?

2. How can we verify our data/gain empirical data on the subject?

3. What are key symptoms of this lack; any visible manifestations or expressions of such deficiency?

A) Diagnostic tools that are known to me:
·  The psychological ministration (led by Ms. Bilha Noy) developed a questionnaire that tests the school's atmosphere and is called Optimal Atmosphere Questionnaire. Diagnosis is done through a paper in which children are required to answer questions regarding their personal experience in several subjects involving the school atmosphere and their subjective feelings towards school. 
· The district administration of the Ministry of Education created the "school's growth and efficiency index". The index checks academic outcomes along side school's atmosphere, the children's subjective experience and the coloration between all factors. The index is based on tests in the different school subjects + a questionnaire for students and teachers regarding their subjective experience.
· "Education for Life" develops questionnaires (custom made), in coordination with school management, for students and teachers in accordance to the plan and its different stages in school.
· The Foundation tends to verify the quantity questionnaire with quality components in such manner that the principal of school or the advisor then enters the class and asks the students to speak freely on what they answered in the questionnaire. Since the questionnaire is anonymous the verifications are presented in general manner e.g.: "in this class several children said that teachers don't listen to them is there someone who wants to elaborate?" this discussion is true for positive or negative sayings. In addition the Education for Life develops quality questionnaires that present students and teachers with different situations and asks for their response. There is clear criteria to analyze the answers in accordance to the Foundations' models. The Foundations facilitators interview the teachers and report on their own observations from the school and classes.
B. Diagnosis based on in school occurrences
· Checking different entries about school occurrences that have to  do with the school atmosphere and discipline, letters sent to different agents of the educational system due to behavioral problems. In well organized schools there is a class file where academic events are recoded along side with atmosphere and behavior issues. One can use this file to see process and correlation 
· In addition there is general view of the school teachers and management team about the amount of incidents in the school yard and in the classrooms. E.g. vandalism, the number of violent occurrences reported, number of social incidents teachers had to get involved in etc. 

These diagnosis tools might help recognize deficiency in WB because incidents of violence and vandalism are usually the outcome of WB deficiency.

C) Social Activities 
· The basic assumption is that WB in the social level is expressed in the social involvement of children in school. One can observe the degree of involvement the students show in social activities such as: student council, playground activities, tutoring and such activities that the students care for.

4. What are the main factors that create an atmosphere of well being in schools? What prevents the creation of this atmosphere?

A. A feeling of being emotionally and physically protected. (Basic needs). Violence, disrespect, or even alienation, cause severe damage to well being and even prevent the creation of emotions that lead to future well being. These emotions include a feeling of competence, creativity, self fulfillment and so on. 

Circumstances that damage well being: Verbal and physical violence, disrespect.

Common causes: 
1. A lack of clear rules and boundaries, a lack of enforcement of said rules, or else partial, non- uniform or flawed enforcing of comprehensible behavioral rules. In addition to that, enforcement that stems from humiliation, scaring, and enforcement that leaves no space for the students to present their standpoint, and does not take heed to their feelings and needs even if they didn't behave with accordance to the rules. 

A lack of comprehensible rules and boundaries or a lack of clear procedures for enforcement= a feeling of chaos.

Flawed enforcement (non- uniform or non- consistent)= a feeling of injustice.

Strict enforcement with no dialogue (with students who broke the rules)= a feeling of alienation. 

In these situations, a feeling of chaos, instability or injustice is created. 

2. A lack of means to accommodate children who have special needs, emotional difficulties or other difficulties such as ADD. The lack of these means causes several manifestations, such as interruptions or even violence, which lead to anger, punishment and alienation. 

B. Physical conditions. The extent of personal space, enough space for the storage of gear, comfortable seating, accommodating room temperature and so on effect well being.

Circumstances that damage well being:  Crowded classrooms, the lack of storage space, uncomfortable furniture, faulty air-conditioning system and so on. 

Common causes: Low budget, lack of facilities and sometimes unawareness to the students' needs.

C. Rejoiced learning:

· Learning assignments that are perceived as relevant to the children's lives generate interest, and more importantly stem from the students' recognition of their necessity. There exists intermediate tension between the need for the students to acquire basic knowledge and skills, even if it is contrary to the student's wish, and the aspiration to connect students to learning through preference and interest. The assignment is therefore to try, as much as is possible, to teach subjects that are some times seen as uninteresting such as language and math be taught in the most experiential way aimed at the world of the children (games, quizzes, plays etc.) and by this reducing the sense of learning with lack of enjoyment. In addition it is important to insist on an adequate balance in the amount of obligatory tasks and the amount of optional tasks. An adequate balance teaches the children responsible behavior and simulates real life situations where sometimes we have to do things that are not in our preference yet knowing their necessity and need, and knowing that there are other tasks that we will enjoy doing.

Circumstances that Damage: An overdose of obligatory assignments, lessons and ways of teaching that are considered irrelevant, boring and overbearing which causes the students to feel overloaded emotionally and creates lack of interest in studying.

Reasons: Lack of awareness, lack of professional knowledge and lack of operative tools for planning and facilitation of diverse learning processes. A system and educational outlook that promotes obedience and doing out of duty and sees the lack of desire to learn as being spoilt and lack of values.
· Autonomic learning with guidance verses studying in set processes: A child that receives an assignment with close guidance which done in constant dialogue with his teacher, during which he builds the learning process himself and designs the outcomes to his understanding enjoys the process and internalizes the wanted professional values. On the other hand a child that is forced to study according to the parameters and set processes finds himself very often studying due to lack of choice and without enjoyment.
Obstacles: traditional homogenous teaching methods that is inflexible and is not fitted to manpower needs or manpower interests. 

Reasons: lack of knowledge, lack of awareness, shortage of time and space for learning procedures

· Constructive feedback verses criticism. A learning procedure which is based on process guiding during which the student researches and experiments and then gets feedback and guidance from the teacher along the way, develops learning abilities and a joy for learning in the child. On the other hand a situation where the student is not escorted along the learning process but is given work with no clear guidelines and is being judged and criticized  by the final product, doesn't give him place to develop learning abilities and joy.

Obstacles: pedagogical approach that stands for grade and final criticism.

Reasons: lack of awareness, lack of knowledge and tools, financial shortage for funding of many hours needed for a fuller learning and teaching experience.

· Learning by choice verses learning through fear. When a child can choose if and what to study, can choose between different possibilities, his natural choice (being an inquisitive person) would be to choose to learn.

Obstacles: teaching methods that believe that learning is a must and thus enforcing learning through fear and humiliation. 

Reasons: lack of awareness, lack of knowledge, and most of all world view that believes in strict hierarchy and is based on the belief that one should obey authority just because it is an authority thus enforcing the rules through fear shame and guilt.

D. Experiencing Empathy and encouragment – children have a great need to know they will be able to find open ears (and mind) from their teachers. They need to experience empathy. They especially need to feel this empathy when they step out of line. They need to see that even when they don't obey the rules they are being accepted. (This is a point that arises from many interviews with children and parents). More so, children need encouragement, constructive feedback and the feeling that someone has seen and acknowledges their abilities. 

Obstacles: not be able to see the Childs humanity (especially when his behavior is not consistent with adults' expectations). When a child experiences imbalance between the criticism over his achievements and misbehavior and the praising of his abilities and positive actions it creates a feeling of alienation and low self image. 

Reasons: lack of awareness for the need of empathy and encouragement, time and mission pressure creating lack of time needed for reflection and feedback methods. Mental pressure and overload created by different discipline problems not enabling the teacher to enter a state of mind to give empathy. Schools that are based on bureaucratic punishment system and accumulated punishment (several incidents will bring added punishment). Procedures that are not based on dialogs as a way of living or on process of mutual inter agreements.

E. Social kinship and involvement: it is essential for children to feel social involvement. The more social activities the school has, and the more opportunities there are for children to feel meaningful and involved in different social position and initiatives the greater the feelings of WB.

Obstacles: social alienation (excommunication, ostracizing, loneliness), lack of social activities, social intrigues. 

Reasons: shortage in funding dedicated to social activities in school.  World view that stress academic achievements over social abilities and activities.

F. Community: Constructive involvement of the entire school community in the creating and molding of the school's image, the creation and molding of the school's policy in areas such as "Parents teaching" or "A School Project for example :Health Week or Well Being Week". This feeling of involvement creates responsibility and positive emotional involvement towards school activities.

Obstacles: lack of involvement of parents and children in the above subjects.

Reasons: Fear of parent involvement, fear of criticism, lack of administrative knowledge of leading process of cooperation. On the parent's side there is a lack of willingness to become involved (usually due to trust issues on the grounds of bad past experiences). Difficulties in finding time and resources for deep and meaningful dialog.

G. Playground Activities: Children need both didactic instructed playing activities   and spontaneous play. In addition to developing life skills the playground activity enables children to use and enhance different abilities and gives them the opportunity to process their life experiences. 

Obstacles: Lack of facilities and playground areas, shortage of time dedicated for playing, over crowded playing areas, strict school rules that restrict the children play.

Reasons:  Lack of awareness, reduction of playing areas because of shortage in manpower (to watch over the children). Shortage in funding for new facilities. Lack of management (or lack of control) over resource distribution so one section is unable to reach different facilities while another one is controlling the playground.

H. Balancing strenuous cognitive activity and other relaxing activities such as sport, arts and crafts etc.

Obstacles: lack of balance, lack of options or areas for such activities. 

Reasons: lack of awareness, lack of trained manpower to manage such activities, lack of manpower to supervise spontaneous activities of this nature. 

I. Activities for emotional regulation such as meditation, NLP, Yoga, breathing exercises etc. movement activities such as mind games etc. 

Obstacles: lack of such activities.

Reasons: lack of knowledge, lack of awareness, shortage in manpower for teaching such activities or shortage in funding for employing professional trainers. Shortage in time dedicated for that. 

J. Academic adjustments: The need for the feeling of capability and advancement. The school program should be relevant for the child life and abilities, the teaching systems should be adapted to the child studying style and abilities. (Students are able to study in methods that are not their preference or match their needs, however somewhere along the learning process they should have the opportunity to deal with the materials in their preferred process so that it enhances their feelings of success.)

Obstacles: when you force students to study what he considers irrelevant, or when teacher uses a method that clashes with the student natural learning process. 

Reasons: lack of awareness, lack of tools and knowledge for building learning process that will answer the student's needs. Pressure of time and material that makes teachers prefer the method of chalk and talk. Shortage in funding / manpower for teaching different groups according to different needs. 

K. High needs:  The need for autonomy, for creativeness and fulfillment.

 A learning program that enables the child to maximize his abilities, to express his uniqueness and to express his inner world. 
Obstacles: lack of variety in learning material and methods – if there are good methods there is usually the pressure of taking tests that reduce from the joy of learning.

Reasons: lack of awareness, lack of tools and knowledge to open different possibilities for students, lack of time and manpower to make space for such programs. 

L. Aiming towards the vision: There is a need for a deep connection to the actual learning process in order to achieve fulfillment. Constructing  a personal vision and connecting this vision to the social vision and creating suitable programs (sort of personal coaching for each student).  When the student feels in touch with his / her personal vision and sees how the learning process brings him to achievement of his plans – it develops WB.

Obstacles: The absence of process for building personal vision, absence of process for building personal values. Lack of correlation between the different educational processes and the personal vision (it tends to look like separate processes in which the school program is a tax that you have to pay in order to get ahead and not as part of one's personal vision.)

Reasons: lack of knowledge, lack of awareness, lack of manpower, funding and time and space creating such programs.
5. What are the possible influence points on Well Being? Out of all the possible intervention points which would give the most leverage?

a. Building a safe environment on the emotional and physical level. What would be most effective would be programs that deal with the school environment in an holistic way:

· Positions and educational abilities of the staff in the areas of Respectful Authority and Empathic Communication in all channels of communication within the system, as a world outlook, in the educational skills and work procedures given to the staff.

· Work procedures and behaviors that create a safe and supporting structure.

· Pedagogical work with the students in order to internalize ethical behavior and positions that are in sink with a secure physical and emotional environment.

· Work with the parents in the area of cooperation and support of the educational processes.

b. Physical surroundings that allow space for the students and fulfill their basic needs.

c. Structured social processes such as activities with the student body and other social groups such as mediation groups, social responsibility groups etc. The more options there are for students to be involved in activities in the area of social responsibility thus the ability to create social meaning rises.

d. A personal tutoring system, teachers for students, older children for younger ones and so on. The goal is to create as many environments as possible using dialogue where the child is able to verbalize and express his feelings and needs and where he can receive empathy and even self-empowerment.

e. Game and Break activities. Building space and technical possibility for play and creative activities of different sorts – like music, art etc.

f. Extra-curriculum Enrichment activities. Extra educational programs in the area of sport, music, art, sketching, theater, chess, etc.

g. Activities that allow emotional discharge and create calmness can be added to the system on a wider and more detailed level within the extra-curriculum activities and try to use basic and simple tools for use of the teachers within their classrooms on a day-to-day basis.

These elements can be implemented and their results can be shown relatively quickly.

Other elements, such as those described in question 4 require deeper work and larger budgets.

6. Where is a good starting point for implementing and promoting WB?

a. Formulating a safe and protective environment by creating a plan for promoting a good school climate. 
At the same time – the improvement and maximization of the physical elements (in most cases we are not talking about additional funds to the school budget but rather creating awareness and esthetic improvements on a basic level which can even be done by the personnel themselves – or with the help of the students and their parents).

b. Community: Joint meetings and processes with the parent committee and afterwards with all the parents.

c. Social processes: The creation of a student committee body and other committees and their involvement in the school processes.

d. Tutorial processes: In the area of schooling and socializing.

e. Enrichment: Extra school curriculum based on enriching classes in vast and different areas.

f. Opening/Developing the area of play.

g. Social Activities in the classrooms (run by the home-room teacher), and out of the classrooms (by the student committee body)

h. Activities for emotional discharge and relaxation as enrichment by the teachers and professionals in the area.

i. Activities for emotional discharge and relaxation in the classrooms as a way of day to day activities of the teachers with their classes: Once any behavioral problems have been stabilized and once there is social activity in the classrooms on a regular basis – the teachers can be trained to do – leading imagination, relaxation activities, simple body movements with the children. This should start in the first grades and then slowly rise to the higher ones. 

Other than the fact that section a and b be done first, the other activities do not have to take place in the above mentioned order – they can be added to the school environment according to budget issues, or to the desire of the schools community (teachers/parents/students). 

7.  Tips for promoting WB – simple tips that are developed for teachers/students and parents, or whole kits that can be developed for the schools and will include all the different circles:

a. Tips in the area of discipline: Holding a one on one dialogue with the student out side of the situation and the creation of an “agreed upon” box of tools that can be used in similar situations – as a main tool for handling disciplinary situations. If one dialogue turns out to be insufficient enough to create the needed change, it is then suggested (according to common sense) to act according to the following scale:
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The class folder should be available to all the teachers teaching in the classroom so that all the teachers can have a full view on each child and the class as a whole.

· In addition, pedagogical meetings should be held where the social worker/psychologist of the school teaches the staff how they should handle certain students – those that require special tools and processes.

b. Tips in the area of Community: Joint decisions on all three levels that would then require the formation and signing of a “Community Charter”. Cooperation with the main parent committee for planning the extra enriching curriculum, special projects and cultural events etc.

c. Tips in the Social Area: There should be democratic elections for the student body after which active breaks and other activity/social spaces should be under the authority of the student body. Processes such as the creation of a “School Charter” should also include activities in the classrooms run by the Student committee body:

· Once a week a listening circle should be held in the classroom in order to discuss issues from within the classroom life.

· In Primary School: Once a week the teachers take part in play activity in the yard with the students.

d. Tips in the area of emotional ventilation and relaxation: Basic activities of a minute or two consisting of slow and relaxing breathing can be done at the beginning of a class or when needed and/or movement activity for focusing and concentration such as “Brain 1” or simple exercises from educational kinesiology (only in schools used to such practices, the process in implementing such an approach shall be given later on).

II. Teachers

1. How are we able to redefine the teachers’ role so that it promotes their WB and that of the students? 
(We are talking here of a deep and systemic process – not a short one).

a. Hold public activities in which you raise the awareness to the subject of WB and its importance as a social value.

b. Reach agreed upon educational goals (which include WB) on a Educational System level (processes should be done with the heads of the Educational System).

c. Define wanted outcomes and measurements.

d. Define wanted outcomes and measurements + ways of measurement and how to pass them on to the student staff for use.

e. In addition – activities for explanation and information should be held for the educational staff.

f. All management of an educational body must define an educational vision and goals that match this vision which include measurement and ways checking up.

g. To run a routine check of the goals and reward for those who have reached them by publicizing, honoring, honoring the school, articles on the subject etc.

2. Is it possible (and how) to change the teachers' world view so that they focus on guiding mutual learning process? 

Yes, of course, and there are successful precedents to that. There is an experimental school in Israel that works according to this method ("Ramot Hefer" in Kibutz "Ma'abarot") . The method is called "creative dialog" most of the learning is done in research study groups, the children add extra curriculum work and than present the work to the parents "defending" their thesis.
3. Is it possible (and how) to enter a experimental process and to gain the honest cooperation of the teachers.
In order to gain the cooperation of the teachers we must work in several levels:

a. Making sure of infrastructure that allows the teachers to teach in a protective (physically and emotionally) environment
b. Answering the urgent needs of teachers before starting the process. 

c. Having a preliminary activity with the teachers in order to enhance the importance of the experiment and the values backing it. 
d.      Building the vision and measures for success with the teachers. 

e.      Setting goals in such manner that enables the teachers to see how they will benefit from the experiment. (on the professional level, in their prestige, in the correlation between he personal vision and the general experimental vision. And in aspect of improving grades, conditions etc.) 

f. Forming an index and ways of measuring for the teachers in correlation with the index of the experiment. (Critical point).

g. ensuring support and guidance to the teachers which will give the teachers confidence in their ability succeed 

h. Escorting each and every step of the experiment in appreciative inquiry and encouragement.

4. How can teachers recognize the diversity between students?

a. Academic area:
1.   Recognizing the diversity (detailed further on)

2. Specification of goals and measurements

3. Deferential response by tailoring the school program. 

4. Formulating assignments in quantity, quality and process in accordance with the student ability. 

b. social area:

1.   Recognizing the diversity (detailed further on)

2. Specification of goals and measurements

3. Personal dialog and forming personal agendas and goals (coaching for children that need extra help)

4. Finding each student enhancing points in order to open new and different options that will be apparent in social and academic activities in the classroom.

5. Giving each student in the classroom part / position that will give him the opportunity to show is special abilities and get positive feedback that will strengthen his self confidence.

6. Creating solidarity among children using appreciative inquiry for positive behavior. e.g the good deed jar in which everyone is invited to report a good deed he saw and by the end of the week we create collective memory of the event by reading it aloud.

c. behavioral area

1. In special cases recognizing the diversity with professional help (psychologist, school counselor). 

2. Specification of goals and measurements

3. Forming fitted working procedures with the help of professionals.

4. Personal tutoring of students with special needs by other students (playing together, helping socially, being a friend…)

5. Is there a need for a relatively active system with Parents?

Yes, absolutely! There is definitely a need for a system that has cooperation with the parents and this is for several reasons:

a. The stand of the parents towards the educational system in general and towards the educator specifically is influenced somewhat from the parents position. Parents that don’t possess the feeling of cooperation tend to be critical and even pass on critical or double-sided messages to their children that can cause serious problems.

b. In order to amplify the effect of wanted educational messages and conduct.

c. In order to assist in the educational process (and somewhat in the studying itself) – actively, or at least by bringing to the attention of the teacher, subjects being brought up at home.
6. If yes, how do we promote the synergy between school and parents?

a. By cooperating with the Parent committee in developing the school code, activities, extra school curriculum etc.

b. By involving the general population of parents from time to time:

· Parent meetings for explanation and discussion on subjects related to general activities in the school.

· Parent days (private meetings with the parent and student) for reporting and formulating personal goals, sharing expectations etc.

· Constant contact between the parent and the teacher on the basis of need that arises.

· Annual reporting through the school paper, website, via emails and by sending messages with the students.

· Inviting the parents to celebrations and highlight events for special projects.

· Have an Open Space session once a year on a subject acute for the whole community.

· Inviting the parents to lectures and seminars on different subjects related to education and/or special projects in the school.

III. Arranging the Classroom

1. How can we rearrange the classroom so that we create WB?

a. Classroom design

1. Colors and substances (drapes etc.) that create a sense of calm and warmth.

2. The combination between deductive scenery (that support a subject being taught at the time) prepared by the teacher and that prepared by the students.

3. Combination between scenery in the area of study and social scenery.

4. Having a place for personal expression and/or personal reference for each student (birthdays, pictures etc.).

b. Seating arrangements in the classroom.

1. Shape of seating (groups/lines/ according to the type of class being taught). The classroom should consist of tables that are lightweight and easy to move around according to needs.

2. Seating arrangements should be made by weighing between the social desire of the student and the acceptance of each person as he is. (for example: each child could choose one child that he really wants to be with in his group and one child that he really doesn’t want to be with, but he has to accept all the others that have been placed in his group).

c. Personal space and storage of equipment

1. Each student should have a locker/ a set and tidy place for each student to store his personal belongings.

2. A set and defined place for belongings of the school/classroom (a place where there is a reserve of equipment in case a student forgot to bring /lost something).

3. If possible (as far as space wise is concerned) a corner/separate sitting space for relaxation or quiet conversation.

· For the younger grades this place could be combined with books or games/dolls

· In the higher grades you could have magazines, books, chess, backgammon etc.

· It is not desired that a computer with games be placed in this corner as it could create conflict surrounding the limited resource. (There must be enough computers to serve at least 25% of the children at a time, or no computer at all).

d. Arranging activities in the classroom

1. The combination between frontal activities, group activities and individual activities.

2. Combination between activities within the classroom and outside of it.

2. Is it possible to think of a class being run in an Open Space system?

Yes, absolutely!! In fact most democratic-open schools are run in the way (not the classroom but rather the whole school is run in an Open Space system). As far as the classroom itself is concerned, it is possible from time to time to plan a class or a learning process on the basis of OS but I don’t think it is possible, nor positive to only doing things in this system. In the right amount ( I would say about 25% of the time) it is a good and even desired way to run things. There are examples of 
standard schools (That are not Open or Democratic) in which there are classes that are run according to space of choice, not only the subject (the children actually decide what it is that they want to learn about) but also the physical space. 

It is also possible to let the children choose the learning process such as: library work, creative work, deductive games etc, as different ways of learning a subject.

Here too it is important to maintain a desired level/amount so that the students are able to deal both with processes and skills that are harder for them and this is in order for them to develop areas that are not their forte and create a balance between their weaker and stronger points.

3. Examples of classes that promote WB:

There are examples for all the above-mentioned criteria all over the country; specific examples/information shall be given upon request.
IV. Diversity.

1. How are we able to identify/prove diversity between the students (in the way they learn, behave and socialize)?

2. How can we identify types of learning (HD or any other technique)?

There are several ways to identify diversity*:

· Personal interviews between the teacher and students, checking needs and personal preferences.

· Observation and mapping the work processes of the student or their social behaviour (centralizing and passing on information at pedagogical meetings)

· Training the educational staff knowledge that will help them identify the diversity such as Human Dynamics or equivalent tools.

· Different kinds of questionnaires and other qualitative measurements.

· Experiences: Having the children meet with different kinds of processes, observe them at the time and then discuss with the students what felt best for them.

· Diagnosis and professional opinions of professionals in this area for specific cases (social worker, psychologist etc.).

*Depending on the proper qualification/trainings of the teachers.

3. Analysis and mapping the different aspects of the current educational system from the point of view of diversity and the reference to diversity:

In the Israeli educational system there are institutes that are sensitive and aware of diversity and try to give it a response by allowing diverse and different methods for learning, diverse social activities, enrichment activities. There are also schools that work on the basis of a method called "many intelligences" as an enrichment program for the development of the students.

Most of the institutes do not give a good answer to diversity within the formal and main educational process for instance learning languages or other basic skills. This way it turns out that learning the language (reading, writing, understanding the written word) or math is done by a general method for the whole class and not by methods suited to each student. There are a few schools in which different methods are used in the same class according to the needs of each student but these schools are very few. On the other hand, there is a willingness to take diversity into account when doing research papers, in this area the students are allowed to choose the subject they would like to research on, and there is also a willingness to take diversity into account when choosing enrichment courses which are usually funded by the parents and are optional.

Socially related: The educational system in Israel is divided into different sectors – secular, religious, ultra religious, Arab etc,  - so that most of the systems do not deal with the different issues related to the social aspects on a day to day basis.

This being said, on the subject of integration between different ethnic groups and economic levels, in my opinion, in over half of the schools in the country the student make up is heterogeneous in relation to the ethnic background and the socio economic status of the children. 

There are a few experiments in which different cultural groups are brought together, groups such as Arabs-Jews, Religious–Secular, however these meetings are usually short term and ad-hoc meetings. Research that has been done on the subject of these meetings by Professor Gabi Solomon of Haifa University shows that the effect doesn't last in the long run.

4. Some good examples on how diversity has been catered for; the great value added and return on investment; policy implications

5. Mapping or auditing the system in terms of its emphasis and biases to certain typologies. Calling for systemic change.

6. What are the key priority areas of intervention at the school level which will have far reaching impact on well being?

I don't have any research based information on experiences in this area. I do know of examples of differential response for different learning needs by giving extra classes on different subjects on the basis of diagnoses and the mapping of needs done by teachers for students, beyond this and on other areas I do not have enough knowledge. 
V. Evidence and scientific bases for the following statements in relation to engaging students in the process:

1. Engaging young people enhances their [social & spiritual well being]

I do not have empirical proof for the above statement as I am not in the area of research, however from my educational experience, the more the student is involved in the process the more responsibility the take for it – this responsibility is expressed by the students being prepared for the lessons the give, prepare all homework and duties given, there is no need for supervision, they do things out of responsibility with great effectiveness.

Good examples of this can be shown from the youth movements which are run (except for the very top of the pyramid) by high school students. The initiate, build, plan, give sessions, camps and other operations with out the involvement of grown ups and do it wonderfully. It also works within the educational system when you have a good student committee which takes an active role. 
2. Providing an interesting and motivating class room environment enhances the capacity of the student for effective learning.

The school in "Ramot Hefer" in Kibbutz Maabarot the learning process is done by a method called "Creative Dialogue" The children choose the subject for their research paper, choose the research questions and methodology by themselves (they receive guidance from the teacher but they have the autonomy to choose), and divide between themselves the different responsibilities according the preference of each student. They then hand in a seminar paper + a creative product which is fruit of their own design.

The results have shown that the regular bell shape of grades completely changed, most of the students succeed in the exams and show much knowledge in the area they researched, far above the national average. 

3. Giving students autonomy and responsibility enhances their well being

I am not aware of measurement tools or results of research in this area. Although, from my personal experience as a facilitator in the educational system and as a father I can relate to this statement.

My basic assumption is that life happiness and energy expressed in the work place, efficiency and outputs, moods and social connections are in direct correlation to the amount of autonomy the students get while having to do missions given to them. Once again, the best example would be that of the youth groups, but schools such as "Ramot Hefer" where the education is done by a process giving autonomy to the students, exuberance and joy is seen in all the parameters mentioned above alongside good results and high grades. This would be good cause to claim that the above saying is correct.
4. Having them teach each other is an effective form of learning and well being

5. various options and modalities for engaging young people and cite some exemplary models and success stories:

Models of older students teaching younger ones – in the right amount (I would say around 20%) empower the older students. Many examples of success stories are seen in activities run by the student committees and activities run in the youth movements which are completely based on the older children teaching the younger ones.

Of course this whole learning process should be supported and guided by grown ups and teachers.

In relation to children of the same age group teaching each other – one could do this but it would have to be under strict supervision of building a process that would not cause different levels or groups within the class and the "labeling" of those children that are considered talented and clever who are the teachers and those that are always being taught….This can be done by opening different channels for tutoring in a wide range of areas – here too it is important to make sure that stigma is not created for those children who teach in the "humanities" and those that teach sport or "creative class".

Again, I would like to refer to the School "Ramot Hefer" and the method "Creative Dialogue" and proof of the above sayings, both as a success story and as a world outlook that matches the spirit of WB.

Written by:

Ofer Alyagor – personal experience of 25 years in the formal educational system as a teacher, on the managing staff, a principle, a pedagogical facilitator and over the past few years as a consultant and process leader on behalf of the Education for Life Foundation.
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2. Discussion and written agreement with Student
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3. Discussion and written agreement with Student 


    +  knowledge of parents.


4. Joint discussion with the student and parents





5. Invite the parents for a discussion with the Headmaster


6. Dealt with by the Headmaster with professional help
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Including the parents








